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Scheme of B.A.-B.Ed. |1l Year

Theory Course Title of the Paper Evaluation _
Paper Code External | Internal | Practical Total
B.A.- B.Ed. Elementary Computer
I 16 Application (%ompuplsory)* 100 i i 100
I B'A'ig'Ed' Language Across the Curriculum 80 20 - 100
B.A.-B.Ed- Guidance and Counseling in
v 18(G-A) school 80 20 - 100
\Y B.A.-B.Ed | Content 600
Vi 19,
20 (Select any Three) i} )
&
& 1. Hindi (1 & II) 100+100 - -
Vil 21 |2, sanskrit (1 & IT) 100+100 | - :
(G-B) 3. English (1 & I) 100+100 - -
4. Urdu (1 & II) 100+100 : :
5. History (I & II) 100+100 -
6. Political Science/Pub. Aid | 100+100 )
(1&1 i
7. Eco_nomlcs(l & 1) 75+75 50
8. So_cmlogy(l & 1) 100+100
9. Philosophy (I & II) 100+100
10. Geograph_y(l & 1) 75475 -
11. Home Science (I & 1) 75475 50
VIl B.A.-B.Ed. | Pedagogy of a School Subject 80 20 100
22(a,b) (part-1) , I & Il Year(candidate
shall be required to offer any two
papers from the following for
part-3 & other for part-4).
1. Hindi
2. Sanskrit
3. English
4. Urdu
5. History
6. Economics
7. Civics
8. Geography
9. Social Science
10. Home Science
11. Art
Practicum | B.A.-B.Ed. | Special Training Programme
23 e Micro Teaching(5 Skills) 10
e Simulated  Teaching(5
Lessons)
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e Practice Lesson during 10 100
Internship  Teaching(4 50
Weeks 15 Lessons)

e Observation of Teaching

of Peer Group(5) 05
e Technology Based
Lessons(2 Lessons) 10
e Criticism Lesson 15
Final Lesson 100 100

1100

Note* - B.A. B.Ed. integrated 111" year syllabus and scheme course code 16 will be according to
B.A. Ist year & course code 19, 20 & 21 will be according to B.A. 111" year academic course of
University of Kota, Kota.

* ELIGIBILITY CRITERIAN ON PASSING MARKS BUT MARKS SHALL NOT BE INCLUDED IN DIVISION
B.A.- B.Ed. 17
LANGUAGE ACROSS THE CURRICULUM
Objectives:

The student teacher will be able:

e To understand children’s language background for effective teaching and learning.

e To create sensitivity to the language diversity that exists in the classroom

e To be familiar with theoretical issues, and to develop competence in analyzing current school
practices and coming up with appropriate alternatives.

e To enhance the theoretical understanding of multigualism in the classroom.

e To understand the nature of classroom discourse and develop strategies for using oral
language in the classroom in a manner that promotes learning in the subject area.

e To understand the nature of reading comprehension in the content area and writing in
specific content areas.

e To understands interplay of language and society.

e To understand function of language and how to use it as a tool.

e To understand language and speech disorder and make remedial measures too.

Unit-1 : Language and Society:-

1. Language — Introduction, types, components, linguistic skills and interrelationship between
language and literacy.




2. Relationship of language and society: Identification, power and discrimination.
3. Nature of multilingualism: Managing multilingualism in classroom

4. Constitutional status of languages: Hindi, English, Regional languages

5. Language policy in Education

Unit- Il : Language development

1. Theories of language development and its implementation in teaching, psychological basis of
language.

2. The home language and school language and teaching learning process, the power dynamics
of the standard language as the school language Vs. home language on dilects.

3. Deficit theory and discontinuity theory of language and teaching — learning process.

Unit-lll : Language acquisition

1. Understanding Hindi alphabets & it’s logical & simple classification
2. Language acquisition and cognitive development, Learning languages with fun
3. Culture acquisition through language.

Unit-IV : Classroom and Language:-

1. Understanding the nature of classroom, discourse, strategies for using and language in the
classroom to promote learning in the subject area.

2. Tools for learning: Dictionary, Discussion, Natural exposition, Word puzzles

3. The nature of questioning in the classroom, Types of questions and teacher control.

Unit-V : Development of Reading and writing

1. Nature of reading comprehension in the content area (Informational reading), nature of
expository texts vs. narrative texts, transactional texts vs reflective texts.

2. Scheme theory, text structures , know how of examining content area of texts books.

3. Strategies for reading text book, children, note making, summarizing, making reading writing
connections.

4. Process writing: Analyse children’s writing to understand their conception, writing with a
sense of purpose, writing to learn and understand.

Practicum/Field Work

1. Narrate your first experience of first day for internship programme.

2. Collect a literary style poem of any language and critically analyse it diagnoses speech defects
of primary level student and make a remedial strategy.

3. Prepare a list of at least 10 proverb of any language and interpret their cultural significance.
4. Collect a titerary style poem of any language and analyse it.

Evaluation Procedure 100 Marks
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Any two practicum & one test 10=10 = 20 Marks
(Covering Unit 1to V)

External Evaluation 80 Marks

Reference

1. Agnihotri, R.K. (1995). Multilingualism as a classroom resource. In K. Heugh, A Siegruhn, & P.
Pluddemann (Eds.) Multilingual education for South Africa 9pp. 3-&). Heinemann Educational
Books.

2. Anderson, R.C. (1984). Role of the Reader‘s Schema in comprehension, learning and memory.
In R. C. Anderson, J. Osborn, & R.J. Tierney (Eds.), Learning to read in American Schools: Basad
readers and Content texts. Psychology Press.

3. Eller, R.G. (1989). Johnny can‘t talk, either: The perpetuation of the deficit theory in
classrooms. The Reaing Teacher, 670-674.

4. Erlwanger, S. H. (1973). Benny‘s conception of rules and answers in IPI Mathematics. Journal
of children‘s Mathematical Behavior, 1(2), 7-26 University of Kota, Kota 30

5. Grellet, f. (1981). Developing reading skills: A practical Gude to reading comprehension
exercises. Cambridge University Press.

6. Ladson-Billings. G. (1995). Toward a Theory of Culturally Relevant Pedagogy. American
Educational research journal. 32(3), 465-491.

7. NCERT. (2006d) Position Paper National Focus Group on teaching of Indian language (NCF-
2005). New Delhi: NCERT.

8. Sankhla, Arjun Singh, (2013) Hindi Bhasha Shikshan aur Praveenta, Arihant Shiksha Prakashan
Jaipur.

9. Thwaite, A. & Rivalland, J.(2009) How can analysis of classroom Taks help teachers reflect on
their practices? Australian Journal of Language and Literacy, the 32(1) 38



B.A.- B.Ed. 18

GUIDANCE AND COUNSELLING IN SCHOOL
OBJECTIVES:- MARKS- 100

The course will enable the student teachers to —

e Understand the concept, need and meaning of guidance.

e Get acquainted with the principles, issues, problems and procedure of guidance.
e Develop understanding about the role of school in guidance.

e Understand the various areas, tools and techniques in guidance.

e Understand the concept, need and meaning of counseling.

e Get acquainted with the principles and process of counseling.

e Understand the tools and techniques in counseling.

UNIT 1. GUIDANCE IN SCHOOL

e Concept, Need and Meaning of Guidance.
e Principles of Guidance.

Procedure of Guidance (steps).

Issues and problems of Guidance.

Role of school in Guidance.

UNIT 2. AREAS, TOOLS AND TECHNIQUES IN GUIDANCE.

e Personal, Educational and vocational Guidance.

e Tools :- Records of students.

Rating scale.

Psychological tests.

Questionnaire and Inventories.

Techniques in Guidance (a) Observation, (b) Interview, (c) Sociometry.

UNIT 3. COUNSELLING IN SCHOOL

Concept, Need and Meaning of Counseling.
Principles of Counseling.

Counseling Process and Role.

Directive, Non-Directive and Eclectic counseling.
Qualities and role of a school counselor.

UNIT 4. TOOLS AND TECHNIQUES IN COUNSELING

Individual counseling and Group counseling.

Lectures, discussions and Dramatics as techniques in counseling.
Importance of follow-up in counseling.

Counseling for the children with special needs.
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e Counseling for parents.

UNIT 5. GUIDANCE AND COUNSELING FOR SPECIAL NEEDS POPULATION
GUIDANCE OF CHILDREN WITH SPECIAL NEEDS

Problems and needs.

Guidance of the gifted and creative students.

Guidance of under achiever.

Slow learning and first generation learners.

Guidance of learning disabled, Drug addicts and alcoholics.

De addiction centers, Career resource centre.

Evaluation of counseling, Need for research and reforms in guidance and counseling.

Tasks and Assignments

1. Class Test 10 Marks
2. Anyone 10 Marks

¢ Interview of a school counselor.
e Visit to a guidance or counseling centre and write a report.
e Administration of an individual test and preparing a report.

References:-

1. Anastasi A, Differential Psychology, New Youk: Macmillan Co, 1996

2. Arbuckle Dugland, Guidance and Counselling in the classroom, Allyn & Bacon Inco, 1985.

3. Bagrki. B.G., Mukhopadhyaya. B., Guidance and Counselling; A Manual, New Delhi: Stanley

Publishers, 1990.

4. Crow & Crow, An introduction to Guidance, New Delhi: Eurasia Publishing House, 1992.

5. Freeman E.S., Theory and Practice of Psychological Testing, New Delhi: Henry Holt 1992.

6. Jones. A.J., Principles of Guidance, New Delhi: McGrew Hills Publishers, 1970.

7. Kochhar S.K., Educational and vocational Guidance in secondary schools, New Delhi, sterling

publishers Pvt. Itd., 1990.

8. Kolher. S.K., Educational and Vocational Guidance, New Delhi: Practice Hall India Ltd., 1995.
9. NCERT, Guidance and Counseling in Indian Education, New Delhi: NCERT, 1978.
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PEDAGOGY OF HINDI
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PEDAGOGY OF SANSKRIT

-

Part -1
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PEDAGOGY OF ENGLISH

Objectives
The student teacher will be able to:

Understand the Nature & Role of English language
Understand the pronunciation patterns in English

Understand the linguistic behaviour of the individual and the society

Understand the different roles of language

Understand the relation between literature and language

Develop creativity among learners

Examine authentic literary and non literary texts and develop insight and appreciation
Understand the use of language in context, such as grammar and vocabulary

To be able to develop activities and tasks for learners

Understand the importance of home language and school language

To be able to use multilingualism as a strategy in the classroom situation
Understand about the teaching of Poetry, Prose and Drama

Identify methods, approaches and materials for teaching English at different levels
Understand constructive approach to language teaching and learning

Understand the process of language assessment
Familiarise students with our rich culture, heritage and aspects of our contemporary life

Course Content
Unit -1: Nature & Role of English Language as a discipline

Nature of English language
English as a global language
Aspects of Linguistic Behaviour: Language as a rule-governed behaviour

Pronunciation—Ilinguistic diversity, its impact on English Speech and writing,
Understanding symbolical coding for pronunciation.

_Linguistic System: The organisation of sounds; the structure of sentences; the concept
of Universal grammar; Nature and structure of meaning; Basic concept in phonology,
morphology, Syntax and semantics.
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English Language And Society: Gender Biasness in use of language; Language and
Identity; Language and Power; Language & career opportunities,

Language In School: Home language and School language; Medium of understanding

(child‘'s own language); Centrality of language in learning; Language and
construction of knowledge; Difference between language as a school- subject and
language as a means of learning and communication; Critical review of Medium of
Instruction; multilingual classrooms; Multicultural awareness and language teaching.

Unit -11 : POSITION OF ENGLISH IN INDIA
Role of English Language In The Indian Context:

Position of English as second language in India
English and Indian languages

Challenges of teaching and learning English
Formal & informal learning of English

Understanding the following labels used in the dictionaries in Indian context
Approving, Disapproving, Figurative, Formal, Humorous, Informal, Ironic, Literary,
Offensive, Rare Slang, Spoken, Technical, Written.

Unit- 111 : AN OVERVIEW OF LANGUAGE TEACHING & MEDHODOLOGIES

Different Approaches/Theories To Language Learning And Teaching (Mt&Sl)

Philosophical, social and psychological bases of approaches to Language acquisition
and Language learning; inductive and deductive approach; whole language approach;
constructive approach; multilingual approach to language teaching (John Dewey,
Bruner, J. Piaget, L. Vygotsky, Chomsky, Krashen), and Indian thought on language
teaching (Panini, Kamta Prasad, Kishori Das Vajpai etc.).

A Critical Analysis Of The Evaluation Of Language Teaching Methodologies:

Grammar translation method
Direct method
Structural-situational method
Audio-lingual method
Communicative approach
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Unit - IV: Acquisition Of Language Skills For English As A School
Subject Grammar & Vocabulary

A surface discussion of the contents of grammar at Secondary & Senior
Secondary level & the inter linkages of the topics.

Ways of Building Vocabulary.
Dictionary as a formal source of vocabulary building

Instructional Design

Logical arrangement of Instructional Design for teaching any topic

Steps for teaching a prose lesson
Steps for teaching a poetry lesson

Acquisition of Language Skills (In Reference To English):: Listening, Speaking,
Reading And Writing.

Listening and Speaking: Sub skills of listening: Tasks; Materials and resources for

developing the listening and speaking skills: Storytelling, dialogues, situational
conversations, role plays, simulations, speech, games and contexts, language
laboratories, pictures, authentic materials and multimedia resources

Reading: Sub skills of reading; Importance of understanding the development of
reading skills; Reading aloud and silent reading; Extensive and intensive reading;
Study skills, including using thesauruses, dictionary, encyclopedia, etc.

Writing: Stages of writing; Process of writing; Formal and Informal writing, such as
poetry, short story, letter, diary, notices, articles, reports, dialogue, speech,
advertisement, etc; Reference skills; Study skills; Higher order skills.

Major barriers of Listening, Speaking, Reading & Writing Prevalent practices in
Indian classrooms for developing Listening, Speaking, Reading Writing skills &
challenges.

Innovative practices in developing LSRW skills.
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UNIT -V : EVALUATION STRATEGIES OF ENGLISH

Progress and assessment of development of language; Continuous and comprehensive
evaluation; Techniques of evaluation—oral, written, portfolio; Cloze test, Self
evaluation; Peer evaluation; Group evaluation.

Typology of questions; Activities and tasks (open-ended questions, MCQ, true and
false etc.) reflecting—Problem solving, creative and critical thinking, Enhancing
imagination and environmental awareness.

Activities/Practicum/Fieldwork (Any two of the following)

Take a few passages from Science, Social Science and Maths textbooks of Classes VI
to VII and analyse:

How the different forms of language have been introduced?

Does the language clearly convey the meaning of the topic being discussed?
Is the language learner-friendly?

Is the language too technical?

Does it help in language learning?

Now write an analysis based on the above issues.

Do a survey of two schools (Secondary or Senior Secondary) in your neighbourhood
to find out the challenges faced by the teachers and the learners in the teaching-
learning process of English. The survey may be based on types of books introduced,

family support in learning, school resources support, teaching strategies, learning
hurdles etc. Prepare the findings in report form.

Preparation of five cards, five pictures cards and five cross word puzzles.

Keeping in view the needs of the children with special needs prepare two activities
for English teaching.

Picking up a child from family/School Prepare a portfolio of any exceptional
child/specially-abled/slow learner about his/her developmental aspects of language.

Evaluation Procedure 100 Marks

Any two practicum & one test 10+10 = 20 Marks

(Covering Unit | to V)
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External Evaluation 80 Marks
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PEDAGOGY OF URDU

Objectives:
The student teacher will be able to :-

Understand the different roles of language;
Understand the relation between literature and language;

Understand and appreciate different registers of language;

Develop creativity among learners;

Examine authentic literary and non literary texts and develop insight and appreciation;
Understand the use of language in context, such as grammar and vocabulary;

To be able to develop activities and tasks for learners;

Understand the importance of home language and school language and role of mother
tongue in education;

Use multilingualism as a strategy in the classroom situation;

Understand about the teaching of poetry, prose and drama;

Identify methods, approaches and materials for teaching Urdu at different levels;
Understand constructive approach to language teaching and learning;

Understand the process of language assessment;

Familiarise students with our rich culture, heritage and aspects of our contemporary life.

Language classroom and texts have a lot of scope to make students sensitive towards
surroundings, people and the nation;

Course Content

Unit -1 : Nature & Role of Urdu as a Discipline

Urdu Language: Concept, Nature & Origin & Development
Language And Society:

Language and gender

Language and identity

Language and power

Language and class (society).

Language In School:
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Concept of home language and the school language
Language and construction of knowledge

Difference between language as a school-subject and language as a means of
learning and communication

Multilingual classrooms
Constitutional Provisions And Policies Of Language Education:

Position of languages in India

Constitutional provisions and policies of language education (Articles 343, 351,
350A)

Kothari Commission (1964-66);
National Curriculum Framework-2005 (language education)
Position of Urdu as first, second and third languages in India.

Unit - I1: Position of Urdu Language As A School Subject In
India Role of Urdu Language In India:

Origin and development of Urdu Language
Pre-and post-partition Different forms of urdu
Urdu as a language of knowledge

Urdu at International level

Challenges of teaching and learning Urdu
Changing trends & goals in reference to Urdu

Unit — 111 : An Overview Of Language Teaching & Methodologies

Different Approaches/Theories/ To Language Learning And Teaching (Mt&Sl):
Philosophical, social and psychological bases of approaches to Language

Acquisition and Language learning
Inductive and deductive approach

A Critical Analysis of the Evaluation Of Language Teaching Methodologies:

Grammar translation method
Direct method
Structural-Situational method
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Audio-lingual method
Natural method
Communicative approach.

Unit - 1V: Pedagogical Analysis &Evaluation Strategies of Urdu

Aspects of Linguistic Behaviour: Language as a rule-governed behaviour and
linguistic variability; Pronounciation-linguistic diversity, its impact on Urdu
pedagogical implication; Speech and writing.

Linguistic System: The organisation of sounds; The structure of sentences; The
concept of universal grammar; Nature and structure of meaning; Basic concept in
phonology, morphology, syntax and semantics; Discourse.

Assessment Strategies

Progress and assessment of development of language; Continuous and
comprehensive evaluation; Techniques of evaluation- oral, written, portfolio;
Cloze test, Self evaluation; Peer evaluation; Group evaluation.

Typology of questions; Activities and tasks (open-ended questions, MCQ, true
and false etc.) reflecting—Problem solving, creative and critical-thinking;
Enhancing imagination and environmental awareness.

Feedback to students, parents and teachers.
Unit V: Acquisition of Language Skills for Urdu As A School Subject

Grammar in Context; Vocabulary In Context.
Acquisition of Language Skills: Listening, speaking, reading and writing.

Listening and Speaking: Sub skills of listening and speaking; Tasks; Materials and

resources for developing the listening and speaking skills : Storytelling, dialogues,
situational conversation, role plays, simulations, speech, games and contexts,
language laboratories, pictures, authentic materials and multimedia resources.

Reading: Sub skills of reading; Importance of development of reading skills; Reading
aloud and silent reading; Extensive and intensive reading; Study skills, including
using thesauruses, dictionary, encyclopedia, etc.

Writing: Stages of writing; Process of writing; Formal and informal writing such as
poetry, short story, letter, diary, notices, articles, reports, dialogue, speech,
advertisement, etc; Reference skills; Higherorder skills; elementary knowledge of
Urdu Script(Khat-e-naskh, khat-e-nastaliq, khat-e-shikasta)
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Practicum/activities/Field work (Any Two of the following)

Assign a task to the students to collect at least 15 Motivational _Urdu Shayaries‘ of
renowned _Shayar* and prepare a report of the same for presenting it in class.

Imaginatively draft some Urdu based dialogues of some historical character & Present
them in class and take written feedback from peers.

Do a survey of five schools in your neighbourhood to find out:
Level of introduction of Urdu
Materials (Textbooks) used in the classroom

Select a purely Hindi speaking child studying in classes (6 to 8) & ask him/her at least
10 general questions to find out that how Urdu is understood around.

Analyse the question papers of Urdu language (Previous 3 Years)-Classes X and XIlI
(any board) in the light of new approach of assessment.

Evaluation Procedure 100 Marks

Any two practicum & one test 10+10 = 20 Marks
Covering Unit | to V)

External Evaluation 80 Marks
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PEDAGOGY OF HISTORY

Objectives
The student teacher will be able to:

Understand the aims and objectives of teaching History.
Develop an understanding of the nature of History.
Encourage to grasp concepts and to develop thinking skills.

Define and differentiate the concept of History and explain its relative position in the
Syllabus.

Evaluate the existing school syllabus of History.
Review the Text-book of History (Secondary level).

Apply appropriate methods and techniques of teaching particular topics at different
levels.

Prepare; select and utilize different teaching aids.
Perform Pedagogical Analysis of various topics in History at secondary level.
Understand the concept of multiple assessment techniques.

Course Content

Unit - | : Nature of History as a Discipline

Meaning, Concept, Needs of History teaching.
Nature and scope of History teaching.

Historical development of History as a discipline.
Changing areas of History as a subject.

Importance of Studying Local History, National History and World History in the
context of National Integration and International understanding.

Unit I1: History as a school subject
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Importance of History in school curriculum.

Aims & objectives of teaching History at secondary level. Writing objectives in
behavioural terms.

Correlation of History with other School Subjects — Social Science Geography,
Economics, Civics, Art & Literature.

Changing trends and goals of teaching History with reference to N.C.F. 2005.

Unit 111: Methodology of Teaching-learning of History

Methods and devices of teaching history at secondary and senior secondary level -
Lecture, Project, Chronological Method, Biographical Method, Source Method.
Questioning, dramatization, Role plays, Discussion, story-telling.

Excursion and team teaching as a method.

Planning, organizing and conducting a trip to primary and secondary sources of
knowing history.

Unit 1V: Pedagogical Analysis and mode of learning Engagement

Pedagogical analysis of the Units with reference to concepts, learning outcomes,
activities and learning experiences and evaluation techniques of following content at
secondary level-

Chronological events and their inter relatedness, epoch-making events.

Understanding ancient, medieval and modern history in reference to
emergence of different civilizations.

Understanding international history.

Modes of learning engagement in history -

Providing opportUnities for group activities

Group/Individual Presentation

Providing opportUnities for sharing ideas

Teaching aids and activities in history room

Reflective written assignments

Library survey

Field trips to sources of history

Unit - V: Assessment & Evaluation of History learning
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Assessment of chronological knowledge and understanding it in contemporary context
and logical reasoning -

Planning of evaluation in history
Formative and summative evaluation in history
Continuous and comprehensive evaluation (CCE) in history

Difficulties Faced by the teacher in evaluation process and suggestive measures to
overcome them.

Evaluation and objectivity, Blue Print, achievement test/question paper in history.

Practicum/Field Work

Any two of the following

Watch a T.V. program based on historical events & mark out its deviations from
authentic books of renowned writers.

Analyse two different writer‘s interpretation of Battle of Haldi Ghati & mark out
different findings of theirs.

Prepare a survey based report on the primary sources available in your

village/town/city & also throw light on their historical importance.

Find out the similarities in development of river valley civilisations of India &
civilisations abroad.

Prepare a time-scale diagram of any historical topic on a chart & put it an school
classroom & keep a note of it with you.

Evaluation Procedure 100 Marks

Any two practicum & one test 10+10=20 Marks

(Covering Unit I to V)

External Evaluation 80 Marks
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PEDAGOGY OF ECONOMICS

Objectives
The student teacher will be able to:

Understand the aims and objectives of teaching Economics.
Develop an understanding of the nature of Economics.
Encourage to grasp concepts and to develop thinking skills.

Define and differentiate the concept of Economics and explain its relative position in
the Syllabus.

Evaluate the existing school syllabus of Economics.
Review the Text-book of Economics (Secondary level).

Apply appropriate methods and techniques of teaching particular topics at different
levels.

Prepare; select and utilize different teaching aids.
Perform Pedagogical Analysis of various topics in Economics at secondary level.
Understand the concept of multiple assessment techniques.

Course Content
Unit I : Nature of Economics as a Discipline

Meaning, Concept, Needs of Economics teaching.

Nature and scope of Economics teaching.

Historical development of Economics as a discipline.
Understanding the nature & scope of Micro and Macro Economics

Unit 11: History as a school subject

Importance of Economics in school curriculum.

Aims & objectives of teaching Economics at Secondary & Senior Secondary level.
Writing objectives in behavioural terms.

Correlation of Economics with other School Subjects — Social Science Geography,
Civics, History.
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3.

Understanding the Global Economy.

Unit 111: Methodology of Teaching-learning of History

Methods and devices of teaching Economics at secondary and senior secondary level
- Lecture, Project, Questioning, Discussion, Workshop, Problem Solving

Enriching Economics knowledge through General reference materials, reference
books Journals & encyclopaedia & using them in classroom teaching.
Planning, organizing and conducting a trip to places of Economic importance.

Unit IV: Pedagogical Analysis and mode of learning Engagement

Pedagogical analysis of the Units with reference to concepts, learning outcomes,
activities and learning experiences and evaluation techniques of following content at
secondary level-

Understanding the Monetary & Fiscal policy of India.

Economic Development-Meaning, Factors, Role of Agriculture, Industry and
foreign Trade in Economic Development.

Problems of Indian Economy-Major factors of controlling population explosion,
poverty and unemployment.

Understanding demand and supply, types of markets
Modes of learning engagement in Economics -

Providing opportUnities for group activities

Group/Individual Presentation

Providing opportUnities for sharing ideas

Teaching aids and activities in Economics room

Reflective written assignments

Library survey

Field trips to sources of Economics

Unit V: Assessment & Evaluation of Economics learning

Assessment of chronological knowledge and understanding it in contemporary
context and logical reasoning -
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Planning of evaluation in Economics
Formative and Summative Evaluation in Economics
Continuous and Comprehensive Evaluation (CCE) in Economics

Difficulties Faced by the teacher in evaluation process and suggestive measures to
overcome them.

Evaluation and objectivity, Blue Print, achievement test/question paper in Economics.

Practicum/Field Work (Any two of the following)

Study a mismatch in Demand & Supply of agriculture based products (Onion, tomato
etc) in local markets & analyse how the prices are effected. The sellers can be
randomly interviewed.

Conduct a survey based study on economic condition of rural people of your area.

Prepare a report on how the rural area women earn money through different skill
based products of cottage industries.

Do a small survey of Local/urban/metropolitan market & trace some shops & items
where _Consumer Surplus‘ dominates.

Collect some articles based on burning issues of Indian Economy from the
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Local/National newspapers to present them in classroom or bulletin Board and keep
the record of the same.

Evaluation Procedure 100 Marks

Any two practicum & one test 10+10=20 Marks

(Covering Unit I to V)

External Evaluation 80 Marks
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PEDAGOGY OF CIVICS

Objectives
Student-teachers will be able to:-

Understand the aims and objectives of teaching Civics.
Develop an understanding of the nature of Civics.
Encourage to grasp concepts and to develop thinking skills.

Define and differentiate the concept of Civics and explain its relative position in the
Syllabus.

Evaluate the existing school syllabus of Civics.
Review the Text-book of Civics/political science (Secondary level).

Apply appropriate methods and techniques of teaching particular topics at different
levels.

Prepare; select and utilize different teaching aids.

Perform Pedagogical Analysis of various topics in Civics/political science at
secondary level.

Understand the concept of multiple assessment techniques.

Course Content

Unit - I: Nature of Civics/political science as a Discipline

Meaning, Concept, Needs of Civics/political science teaching.
Nature and scope of Civics teaching.

Historical development of Civics as a discipline.

Civics vis-a-vis Political Science.

Importance of Studying Civics in the context of National Integration and International
understanding.

Unit — 11 : Civics as a school subject

Importance of Civics in school curriculum.
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Aims & objectives of teaching Civics/political science at secondary level. Writing
objectives in behavioural terms.

Correlation of Civics with other School Subjects — Social Science Geography,
Economics, History.

Civics in developing local, national and international understanding of political
scenario.

Unit - 111: Methodology of Teaching-learning of Civics/political science

Methods and devices of teaching civics/political science at secondary and senior
secondary level - Lecture, Project, Problem solving, Role plays, Discussion and
supervised study method. Techniques of questioning & Interview.

Excursion and team teaching as a method.
Developing civic sense: National Days* celebration, Prompting for intensive reading,
Respecting the legendary Personalities & Value inculcation through activities.

Unit IV: Pedagogical Analysis and mode of learning Engagement

Pedagogical analysis of the Units with reference to concepts, learning outcomes,
activities and learning experiences and evaluation techniques of following content at
secondary level-

Understanding the fundamental rights, duties & directive principles as mentioned
in Indian constitution.

Understanding the evolution of Indian constitution
Understanding the Secularism, Democracy & Socialism
An overview of the eminent Political Thinkers

Modes of learning engagement in Civics-
Providing opportunities for group activities
Group/Individual Presentation
Providing opportUnities for sharing ideas
Teaching aids and activities in civics room
Reflective written assignments
Library survey

36




Unit - V: Assessment & Evaluation of Civics learning

Purpose and concept of evaluation in civics.
Objective & Process Based Evaluation
Planning of evaluation in Civics

Formative and summative evaluation in Civics
Continuous and comprehensive evaluation (CCE) in Civics

Difficulties Faced by the teacher in evaluation process and suggestive measures to
overcome them.

Evaluation and objectivity, Blue Print, achievement test/question paper in Civics.

Practicum/Field Work (Any two)
Make biography of any emerging political party of India discuss its impact on local
politics.

Arrange a discussion session in classroom about the directive principle of nation and
lead the discussion that how people breach it.

Collect some photography from magazines, newspaper etc of some burning political
issue and prepare an album.

Prepare and execute a team-teaching plan based on Civics.
Construct an achievement test based on civics.

Evaluation Procedure 100 Marks

Any two practicum & one test 10+10=20 Marks

(Covering Unit 1 to V)

External Evaluation 80 Marks
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PEDAGOGY OF GEOGRAPHY

Objectives
Student-teachers will be able to:-

Understand the aims and objectives of teaching Geography.
Develop an understanding of the nature of Geography.
Encourage to grasp concepts and to develop thinking skills.

Define and differentiate the concept of Geography and explain its relative position in
the Syllabus.

Evaluate the existing school syllabus of Geography.
Review the Text-book of Geography (Secondary level).

Apply appropriate methods and techniques of teaching particular topics at different
levels.

Prepare; select and utilize different teaching aids.
Perform Pedagogical Analysis of various topics in Geography at secondary level.
Understand the concept of multiple assessment techniques.

Course Content

Unit I: Nature of Geography as a Discipline

Meaning, Concept, Needs of Geography teaching.

Nature and scope of Geography teaching.

Historical development of Geography as a discipline.

Role of Geography in developing international understanding.
Changing trends in Geography

Unit - 11: Geography as a school subject

Importance of Geography in school curriculum.
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Aims & objectives of teaching Geography at secondary level. Writing objectives in
behavioural terms.

Correlation of Geography with other School Subjects — Social Science, Civics,
Economics, History, Natural Sciences and Environmental sciences

Unit - 111: Methodology of Teaching-learning of Geography

Methods and devices of teaching Geography at secondary and senior secondary level
- Lecture, Project, Problem solving, Discussion and Supervised Study Method.
Techniques of Questioning & Interview, Field Trip, laboratory Method, Regional
Method, Inductive & Deductive Method

Excursion as a method.

Developing an understanding of Local, National & International features of
Geography.
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Unit - 1V: Pedagogical Analysis and mode of learning Engagement

Pedagogical analysis of the Units with reference to concepts, learning outcomes,
activities and learning experiences and evaluation techniques of following content at
secondary level-

Understanding: Physical Features, Oceans, Mountain Ranges, Sea currents,
Desserts, Plains, Trade Winds.

Understanding: Natural Disasters.
Understanding the longitudes & latitudes

Understanding the physical locations of the continents, Peninsulas, Canals, Bays
etc

Modes of learning engagement in Geography -
Providing opportUnities for group activities
Group/Individual Presentation
Providing opportUnities for sharing ideas
Teaching aids and activities in civics room
Reflective written assignments
Library survey

Unit - V: Assessment & Evaluation of Geography learning

Purpose and Concept of Evaluation in Geography.
Objective & Process Based Evaluation
Planning of Evaluation in Geography
Formative and Summative Evaluation in Geography
Continuous and Comprehensive Evaluation (CCE) in Geography

Difficulties Faced by the teacher in evaluation process and suggestive measures to
overcome them.

Evaluation and objectivity, Blue Print, achievement test/question paper in Geography.

Practicum/Field Work (Any two)

Make a detailed sketch of the Nile river & describe how it flows through different
countries.

Conduct a survey of the people of different social strata residing in different
Geographical locations and compile it in report form.
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Plan your own teaching strategy on any topic of your choice based on geography.

Watch any programme of Bear gryll_s Man Vs Wild Series on Discovery channel and
write your experiences about the flora & fauna aspects.

Prepare an sketch of the main Geographical features of India with descriptions.
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PEDAGOGY OF SOCIAL SCIENCE

Objectives
The student teacher will be able to:

Understand the aims and objectives of teaching Social Science.

Develop an understanding of the nature of social sciences, as an individual and
integrated disciplines.

Encourage to grasp concepts and to develop thinking skills.

Define and differentiate the concept of Social Science and explain its relative position
in the Syllabus.

Evaluate the existing school syllabus of Social Science.
Review the Text-book of Social Science (Secondary level).

Apply appropriate methods and technigues of teaching particular topics at different
levels.

Prepare; select and utilize different teaching aids.
Perform Pedagogical Analysis of various topics in social science at secondary level.
Understand the concept of multiple assessment techniques.

Course Content

Unit - I: Nature of Social Science as a Discipline

Meaning, Concept, Needs of social science teaching.
Nature and scope of social science teaching.

Historical development of social science as a discipline.
Changing areas of social science as a subject.

Unit — 11 : Social science as a school subject
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Importance of social science in school curriculum.

Aims & objectives of teaching social science at secondary level. Writing objectives in
behavioural terms.

Correlation of Social Science with other School Subjects — History, Geography,
Economics, Civics & Environmental Sciences.

4. Changing trends and goals of teaching social science with reference to N.C.F. 2005.

Unit 111: Methodology of Teaching-learning of social science

Methods and devices of teaching social science at secondary level - Lecture, Project,
Problem solving, socialised recitation. Questioning; dramatization, role plays;
Discussion, story-telling.Excursion and team teaching as a method.

Planning, organizing and conducting of small community survey.

Unit 1V: Pedagogical Analysis and mode of learning Engagement

Pedagogical analysis of the Units with reference to concepts, learning outcomes,
activities and learning experiences and evaluation techniques of following content at
secondary level-

History — Chronological events and their inter relatedness, epoch-making events.

Geography — Flora & Fauna, Important Physical features of geography Local,
National and International context.

Civics — Fundamentals of democratise society and developing good citizenship.

Economics — Fundamentals of economics and different market patterns,
globalizations and Indian economy.

Modes of learning engagement in social studies -
Providing opportunities for group activities
Group/Individual Presentation
Providing opportUnities for sharing ideas
Teaching aids and activities in laboratory work
Reflective written assignments
Library survey
Field trips

Unit V: Assessment & Evaluation of Social Science learning
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Assessment of social thinking, logical reasoning and to discourage mechanical
manipulation and rote learning-

Planning of evaluation in social science
Formative and summative evaluation in social science

Continuous and comprehensive evaluation (CCE) in social sciences at secondary
level

Difficulties Faced by the teacher in evaluation process and suggestive measures to
overcome them.

Construction of achievement test/question paper in social science.

Practicum/Field Work (Any two of the following)

Identify and interprete news related to positive social changes or initiation.
A Panel discussion —good social environment for good ecological environment.|
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Conduct a commUnity survey on some existing social problem and find out the
reasons of the problem.

Write a reflective journal on the effect of globalisation in villages (specified village).

Choose any one area of social science (History, Geography, Economics & Civics) &
prepare a portfolio of any one eminent personality of that subject.

Evaluation Procedure 100 Marks

Any two practicum & one test 10+10 = 20 Marks

(Covering Unit 1 to V)

External Evaluation 80 Marks
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PEDAGOGY OF HOME SCIENCE

Objectives-

Student-teachers will be able to:-

2

11.
12.

Understand the nature and importance of home science and its correlation with other
subjects.

Understand aims and objectives of the subject.

Realize the essential Unity between laboratory work and theoretical background of
the subject.

Analyze school syllabus of the subject in relation to its applicability to practical
situation and adaptability of the curriculum to local needs.

Utilize effectively the instructional material in teaching home science.
Construct test items to measure objectives belonging to various cognitive levels.

Identify specific learning difficulties in home science and to provide suitable remedial
individual instructions to them.

Course Content

Unit I: Nature of Home Science as a Discipline

Meaning, Concept, Needs of home science teaching.
Nature and scope of Home science teaching

. Home Science teaching in the context of family, group and society.

Unit Il : Home science as a school subject

Importance of Home science in school curriculum.

Aims & objectives of teaching Homescience at secondary level. Writing objective in
behavioural terms. Bloom's taxonomy (revised).
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13. Correlation of Home Science with other School Subjects

Unit 111 : Methodology of Teaching and learning of Home science

14. Methods and devices of teaching Home science at secondary level — Lecture-cum-
Demonstration, Experimental, Project, Problem solving, Dramatization, Discussion
method, Field Trips.

15. Techniques of teaching Home Science

Unit IV: Pedagogical Analysis and mode of learning Engagement

1. Pedagogical analysis of the Units with reference to concepts, learning outcomes,

activities and learning experiences and evaluation techniques of following content at
Senior secondary level-

Textile and clothing:- types of fabric yarn making and fabric construction, fabric
finishing (specially dyeing and printing), construction of clothing etc. ;Home
management — management of time energy, home decoration, floor decoration; Food
and Nutrition,Diseases.

16. Modes of learning engagement in Home Science-
Providing opportUnities for group activities and observations.
Group/Individual Presentation
Providing opportunities for sharing ideas

d.Teaching aids and activities in laboratory work
e. Reflective written assignment

Unit V: Assessment & Evaluation of Home Sciences learning

17. Performance-based assessment; learners* record of observations ;( field diary and
collection of materials).
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18. Oral presentation of learners work.

19. Construction of test items and administration of tests; assessment of practical /
experimental work.

20. Preparation of performance based assessment record of learners on the basis of
activity observation (field diary, Practical diary, collection of materials, oral
presentation)

Practicum/Field Work

(Any two of the following)

21. Prepare a Flip Card on various Scopes of home Science.

22. Prepare a Power point Presentation on correlation of Home Science with other
subjects with proper pictures and examples.

23. Presentation of drama on any current social or family issue and drafta report on this.

(Group Activity)

24. Make 5 samples of knitting and embroidery and prepare a report on its theoretical
aspect.Prepare a Performance based record of five Students on the basis of your
observation.

Evaluation Procedure

100 Marks
Any two practicum & one test 10+10=20 Marks
(Covering Unit I to V)
External Evaluation 80 Marks
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PEDAGOGY OF ART

Objectives: The student teacher will be able to:

Understand the nature of Art as a discipline.

Get acquainted with the origin and evolution of various Forms of Art.

Understand the place of Art in general education.

Understand the concept and basics of different art forms (visual and performing arts); ]

Develop the ability to use visual art processes to generate new knowledge, understanding and perception
of the world;

Understand the significant implications of art to nurture children’s creativity and aesthetic sensibilities
through genuine exploration, experience and free expression;

Get acquainted with the strategies of classroom teaching of art.

Prepare Yearly plan, Unit-plan and teaching-plan for teaching art.

Prepare and use suitable teaching aids in the classroom effectively.

Understand the creative aspect of the Teaching of child art.

Understand the strategies of developing appreciation of beauty of nature and the basic elements of art
forms among the students;

Understand the strategies of developing ability to appreciate the inherent rhythm, beauty and harmony in
visual art forms: specifically regional, traditional and classical art forms among the students.

COURSE CONTENT UNIT-I

Concept, Nature, and Scope of art as a Discipline:

Meaning and Etymology of word _Art_ (Indian and Western context)
Various forms of Visual Art: Art of Painting; Sculpture; and Architecture;
Concept of Art or Aesthetics (Indian and Western context)
Classifications of art:

Visual, Performing and Literary arts;

Classical, Traditional and Folk arts.

Appreciation of Art.

Elements of Art (Shadang ("kM+kax) - 6 elements of Indian Painting)
Principles of Aesthetic Order (Principles used in composing art work)
Language of Art (Special reference to Indian Art)

Art and Education:

Modern concept of Integrated Art or Aesthetic Education

The Changing status of art in general Education

Systematic study in Art-education.

Educational values of art and its relations with other school subjects.
Aims and objectives of teaching Art at secondary/senior secondary level.
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UNIT-Il Meaning and Nature of Visual Arts:

Meaning and concept of Visual Arts.

Evolution of various forms of Visual Arts.

Nature of Visual Arts:

I. Two dimensional Techniques of Visual Arts:

Drawing and Painting: Water colour, Oil colour and other mediums.

Collage, Mosaics, Print arts (Stencils, Lino-cut, Wood-cut, Colograph and Etching etc.).

Rajasthani Folk and Traditional Visual Arts — Mandana, Alpana, Rangoli, Phad and Kawad Paintings,
Three dimensional Techniques of Visual Arts:

Clay work, Paper mashie work, Creation with waste material, Mask making, Puppet making etc.
Rajasthani Kathputli, Terracotta sculptures (Molela)

UNIT-111 Nurturing Creative Expression and Aesthetic Sensibilities of Child through Art
activities:

Art and Creativity:

Concept and importance of creativity in human life

Art and creativity

Developing Self Expression through Creative art activities;

Role of Art in developing the child_s creative personality;

Importance of creative art activities at various stages of school education.
Characteristics of the Child Art.

The Child as creative Artist.

Different developmental stages of child_s creative expression:

The Scribbling Stage (Beginning of Self-Expression)

The Pre-Schematic Stage (The stage of first representational attempts).
The Schematic Stage (The stage of achievement of form concept).

The stage of Dawning Realism (The Gang age).

The Pseudo-realistic stage. (The stage of Adolescent)

The stage of reasoning. (The Final stage of decision making).

Art and Aesthetics:

Concept and importance of Aesthetic Sensibility in human life.

Art and Aesthetics (Indian and Western context).

Developing Aesthetic values and Aesthetic Sensibilities through Art Teaching.
Developing harmonious personality of child through teaching of Art;
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UNIT — IV Planning and Instructional Support System in Art:

Principles of classroom teaching of Art.

Planning of teaching Art:

Need and Importance of Planning in Teaching Art activity
Analysis and organization of Creative Art Activities.

Planning of Yearly, Unit and Daily teaching Plan in Teaching of various Creative Art activities.
Classroom, its management and organization.

The methods of teaching in art:

Traditional method of teaching Art : Copy and Dictated method
Method of Free-Expression

Method of Assigned topic

Demonstration method.

Media Method

Innovative Practices in Teaching Art

Constructivist Approach

Group Teaching

Life history of eminent artists and their contribution-

UNIT -V Evaluation in Teaching of Art:

Purpose and Concept of Evaluation in Teaching of art.

Continuous and Comprehensive Evaluation

Techniques of Evaluation: a) Teacher made test

Teacher made test

Designing examination paper and Blue — Print

Development of test items- Various types of test questions (Essay, short answer, and objective types) and
their uses.

Progress assessment of development of art activities through:

Self evaluation;

Peer assessment;

Group evaluation.

Criteria-based checklist.

Self-reflection

Respond to the work of others

Portfolio

Evidence of learning: art works, performances, presentations, photographs, videos etc.
Preparation of achievement test - its administration, analysis and reporting.
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Jeswani, K.K. : Art in Education, Atma Ram & Sons Kashmiri Gate Delhi-6
Jeswani, K.K. Appreciation of Art, Atma Ram and sons, Kashmiri Gate, Delhi-6
Road, H., Education through Art, Faber and Fabewr London;

Lowenfeld, V. : Crative and mental Growth Macmillan Co., New Yourk;
Tolstoy: What is Art? An essay on Art, Oxford University Press, New Yourk;
Brown, Percy, : Indian Paintings;
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9. Chilvers, lan: The oxford Dictionary of Art:

10. Fechner, Lois & Rathus: Understanding Art Prentice-Hall International (U.K.) Ltd. London;
11. Mcdonald, R: : “Art as Education. “Henry Holt & Comp., New Yourk.

12. Read, Herbert (1942): “Education through Art. : Faber & Faber, London.

Practicum/Field Work
Any two of the following:

=

Prepare at least two innovative activity plans in either Collage; Mosaics or Print media.

2. Documentation of the processes of any one Visual Art form with the pedagogical basis such as
Oil Painting, Murals, Collage, Mosaics and Print making etc.

3. Prepare a scrap-book on the one of the great Tradition of Indian Painting, Sculptures and
Architectures with a write-up on its introduction, location and art works of the period with all
types of photographs and illustrations of the paintings, sculptures, and architectural monuments.

4. Life and contribution of any one eminent artist/Sculptor.

Submission of any two self prepared art works by the student teacher.

o

6. A critical review of any school of art (Indian or Western classical/ traditional/folk ar schools).
Evaluation Procedure 100 Marks
Any two practicum & one test 10+10=20 Marks

(Covering Unit | to V)

External Evaluation 80 Marks
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